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This subject index is designed to help you locate all references
to a particular subject appearing in The Oakes Newsletter in the
last five years.

Key - volume number: issue number (date) page number
Example: XIV:6(3/11/83)2 = volume XIV, number 6 (March 11, 1983) page 2

Academies Bartram High School, positive en-
effort made to find jobs for stu- vironment for learning created,
dents attending, XV:6(3/84)2-3
XVI:3(11/84)2-4 Bartram Motivation Center, caring
Philadelphia High School, experienced by students at,
XVI:3(11/84)1-4 XV:6(3/84)3~4
Adler, Mortimer J., Bilingual education,
XIv:3(11/17/82)1-4 XV:2(10/83)1-4
Affective Education Births in Philadelphia, annual,
contribution to make to entire XI1v:6(3/11/83)2
school system, XI1I:7(4/7/82)2 Black administrators promoted in
replacement of director, late 1960's, XII:5(2/2/81)3
XII:2(Sept./Oct.1980)3 Black Educational Forum,
see also Expectation Project and X11:5(2/2/81)3
Mastery Learning Project Black Women's Educational
All-Philadelphia High School Alliance, XII:5(2/2/81)3
Orchestra, Choir and Band, B'nai B'rith, Educators Lodge,
XII1:5(2/5/82)1-3 ‘ XI1:5(2/2/81)3
Appointments to administrative Board of Education
positions, XII:5(2/2/81)1-4 election of, XITII:3(11/81)4
Automotive Academy, XVI:z3(11/84)2 refuses to resign,
Award, Rose ILindenbaum, XI1I1:8(5/6/81)4
XIV:7(4/19/83)3,4 replacement by nine Commission-

ers, XIIT:3(11/81)2=3
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Board of Education (continued)
taxing power for, XITI:3(11/81)4

Botel, Dr. Morton, XVI:1(9/84)1

Budget, see Operating budget

Business Academy prepares students
for jobs, XVI:3(11/84)2,3

Capacity, excess, need to reduce,
XIII:8(May/June 1982)3-4

Carini, Patricia, influence on
Teachers' Learning Cooperative,
XV:7(4/84)3

Chapter 1 replaces Title I,
XIII:7(4/7/82)2-3

Choir, All-Philadelphia High
School, XIII:5(2/5/82)2-3

Citizenship, preparation for,
XIV:3(11/17/82)2-4

Clayton, Dr. Constance,
XIv:2(10/22/82)1,4

Climate, changing the learning,
XIve4(1/12/83)1,2

Closings, school
XIV:6(3/11/83)1-4
necessity for,

XIII:8(May/June 1982)3-4
opposition to, XIV:6(3/11/83)1,4
savings realized,

XIV:6(3/11/83)2,3

Columbus Forum, XII:5(2/2/81)3

Commission on Public Education,
legislation calls for,
XIII:3(11/81)2-3

Composing, oral and written,
XI1:7(4/8/81)3

Computer literacy,
XV:4(1/25/84)3-4

Computers
XV:4(1/25/84)1-4
appropriate roles of,

XV:4(1/25/84)1-4

Contraception, teaching,
XIIT:4(1/8/82)3

Contract, Teachers', see Teachers'
Contract

Controversial issues, gains from
discussion of, XVI:2(10/84)3-4

Curriculum, Standardized,
XV:8(May/June 1984)1-4

Desegregation
definition of,
XV:3(Nov./Dec.1983)3
schools targeted for
XV:3(Nov./Dec.1983)3
status report on, XVI:4(1/85)1-4
voluntary plan,
XV:3(Nov./Dec.1983)1-4
voluntary plan one year later,
XVI:4(1/85)1-4
Discipline code, XV:6(3/84)1,2
Discipline, recommendations for
improving, XV:1(9/83)1,2,3
Discrimination, black educators
subjected to, XII:5(2/2/81)2-3
Discussion valued by teachers,
XVI:2(10/84)4
Dramatization, value of, for
learning, XVI:5(2/85)3
Drug abuse
curriculum guide for,
XII:3(11/7/80)2
curriculum selected by state of
Pennsylvania, XVI:8(5/85)1-2
prevention of,
XII:3(11/7/80)1-4; XV:1(9/83)2;
XVI:8(5/85)1-4

Edison, Thomas (high school)

Academy of Applied Electrical
Science, XVI:3(11/84)1

poetry project, XVI:6(3/85)2

Education Consolidation and Im-
provement Act, XIII:7(4/7/82)2-3

Educators' Roundtable,
XI11:5(2/2/81)3

Electrical Academy,
XVI:3(11/84)1-4

Emerald Society, XII:5(2/2/81)3

English for Speakers of Other Lan-
guages (ESOL), XV:2(10/83)2,4

Enrollment decline,
XIV:6(3/11/83)1,2

Ethnic organizations formed,
XIT:5(2/2/81)3

Expectations, high,
XIV:4(1/12/83)1

Expectations Project,
XIv:4(1/12/83)1,2
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Extracurricular activities, eligi-
bility for at Bartram High
School, XV:6(3/84)3

Evaluation of school system, need
to expand criteria for,
XVI:7(4/85)4

Feltonville Elementary School,
humanities project at,
XVI:6(3/85)2-3

Pertility control, XIII:4(1/8/82)3

Fiscal crisis, XII:4(12/9/80)1-4

Foreign language, value of fluency
in a, XV:2(10/83)2,3

Funds, misspent, XII:8(5/6/81)1-2

Future, preparing students for,
XIV:2(10/22/82)2-3

Graffiti, prevention of,
Xv:1(9/83)2,4

Handicapped children, see Special
Education

Health Academy, XVI:3(11/84)2

Health education specialists, need
for, XVI:8(5/85)3

High School Academies, Philadel-
phia, XVI:3(11/84)1-4

High school teaching, exemplary,
XVI:2(10/84)1-4

High schools, need to improve,
XV:6(3/84)1-4

Hispanic students, Hispanic commu-
nity concerned for, Xv:2(10/83)3

Humanities, support and encourage-
ment for teaching of,
XVI:6(3/85)1-4

Integration
XV:3(Nov./Dec.1983)3;
XVIz4(1/85)4

Jazz band, nationally recognized,
XIII:5(2/5/82)4
Jobs
preparing for, XIV:3(11/17/82)2,4
student, sought by Academies,
XvI:3(11/84)1,2,4
Journal writing, XIV:5(2/15/83)2

Kindergartens, "literate environ-—
ment"
XVI:5(2/85)1-4
readers and writers produced
by, XVI:5(2/85)1-4
King, Martin Luther, Jazz
Ensemble, XIII:5(2/5/82)4

Languages, teaching in two,
XV:2(10/83)1-4

Learning, ways to promote,
XvI:2(10/84)1-4

Lindenbaum, Rose
XIV:7(4/19/83)3,4

Literacy Network classroom,
XVIz1(9/84)1-4

"Literate environment" kindergar-
ten, XVI:5(2/85)1-4

Literature
emphasis on, XII:7(4/8/81)2
responding to, XII:7(4/8/81)2:

XVI:1(S§84)2—3

McGovern, Dr. John,
XIV:7(4/19/83)1-4
Marcase, Michael
should be replaced,
XII:2(Sept./Oct. 1980)1-4
superintendency ending,
XIIT:6(3/4/82)1
Mastery Learnin
x111:7(4/7/82§2;
XIv:3(11/17/82)3;
XIv:4(1/12/83)1-4
Merit principles set aside in
1966, XII:5(2/2/81)2
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Merit system, superintendent's
abuse of, XII:5(2/2/81)1-4

Middle Years Alternative School,
appointment of principal brought
dissension and friction to,
XII:2(Sept./Oct. 1980)3

Music, instrumental and vocal
XIII:5(2/5/82)1-4
decreasing financial support

for, XIII:5(2/5/82)2-3

Music teachers, number of instru-~
mental, decreasing,
XIII:5(2/5/82)2

MYA, see Middle Years Alternative
School

Nation at Risk: The Imperative for

Educational Reform, A,
XIV:8(May/June 19383)1-3
National Commission on Excellence
in Education, report of,
XIV:8(May/June 1983)1-3
Newberg, Dr. Norman,
XII:2(Sept./Oct. 1980)3

Operating budget

costs have increased annually,
why, XIII:1(9/16/81)2

cuts, XII:8(5/6/81)2;
XIII:1(9/16/81)1,4;
XIITI:8(May/June 1982)1-4

cuts, impact of,
XIIT:2(10/14/81)2-3

cuts reflect improper prior-
ities, XI1:8(5/6/81)1

deficit, XITI:2(10/14/81)2

gap, XII1:8(5/6/81)2-3;
XI1I:1(9/16/81)1-3

long term solution, mayor's
proposal for
XIII:1(9/16/81)3~4

reductions,
XIII:8(May/June 1982)1-4

school year 1980-81, revised,
XII:4(12/9/80)1-4

school year 1981-82,
XI1:8(5/6/81)1-4;
XITII:1(9/16/81)1-4

school year 1982-83,
XIII:7(4/7/82)1;
XIII:8(May/June 1982)1-4

survival, XIIT:2(10/14/81)3

update for 1982-85 contract
period, XIV:8(May/June 1983)4
Orchestra, All-Philadelphia High
School, XIII:5(2/5/82)2-3

Paideia proposal
XTV:3(11/17/8231-4
Parenthood, curriculum to prepare
young people for,
XIIT:4(1/8/82)4
PATHS, organization sponsoring
teaching of humanities,
XVI:6(3/85)1-4
Pennsylvania Comprehensive Reading
Plan, XII:7(4/8/81)1-4
Philadelphia Alliance for Teaching
Humanities in the Schools,
XVI:6(3/85)1-4
Philadelphia Teachers' Learning
Cooperative, XV:7(4/84)1-4
Poetry, high school students learn
to appreciate and write,
XVI:6(3/85)2
Pregnancy, teenage
XIIT:4(1/8/82)1-4
causes of, XIII:4(1/8/82)2
ways to reduce,
XIIT:4(1/8/82)2-4
Prekindergarten
programs in jeopardy,
XIIT:7(4/7/82)3-4
value of, XIII:7(4/7/82)3-4
Principals, selection of elemen-
tary and secondary,
XII:5(2/2/81)2
Project PRIDE, XII:3(11/7/80)3;
XVI1:8(5/85)2
Promotion policy
literature and writing require-
ments, XV:8(May/June 1984 )4
new student, XVI:7(4/85)3-4
Promotions, administrative, not
based on merit, XII:5(2/2/81)1-4
Public Education Act for Home Rule
Cities of the First Class,
XIII:3(11/81)2-3
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Public education, improvement of,
XV:5(2/84)1-4

Reading
XIT:7(4/8/81)1-4;
XIV:5(2/15/83)1-4
helping children value,
XIV:7(4/19/83)1-3
kindergarten children take im-
portant steps toward,
XVI:5(2/85)1-4
necessity to improve teaching
of, XIV:5(2/15/83)1,2
skills emphasis destructive,
XII:7(4/8/81)1,2,4:
XIV:5(2/15/83)2,3
sub-skills approach to,
X1V:5(2/15/83)2,3;
XVI:5(2/85)3-4
sustained silent, XITI:7(4/8/81)3
taught in context of subject
matter, XVI:1(9/84)1-4
Reading Plan, Pennsylvania Compre-
hensive, XII:7(4/8/81)1-4
Reform, educational,
XIV:8(May/June 1983)1-3
Replicating Success, project to
assist schools needin
upgrading, XVI:4(1/85§2-3
Reports
Nation at Risk: The Imperative
for Educational Reform, A,
XIV:8(May/June 1983)1-3
Turning the Tide: An Agenda for
Excellence in Pennsylvania
Public Schools, XV:5(2/84)2-3
Rites of Passage
XII:3(11/7/80)2-3; XVI:8(5/85)2

Safety, school, XV:1(9/83)1-4

Salaries, portion deferred,
XIv:2(10/22/82)2

School board, see Board of
Education

School budget,
Budget

see Operating

School closings, see Closings,
school
Science teaching, many purposes
for, XIV:7(4/19/83)2,3
Search for new superintendent,
XIII1:6(3/4/82)1-4
Secondary school teaching,
exemplary, XVI:2(10/84§1-4
Self-esteem, building, XV:1(9/83)3
Settlement, see Teachers' Contract
Sex education
XIII:4(1/8/82)2-3
birth control information should
be a part of, XIII:4(1/8/82)3
Silent reading, sustained,
XI1:7(4/8/81)3
Skills, emphasis on, destructive,
XII:7(4/8/81)1-2,4
Spanish speaking students,
Xv:2(10/83)1-3
Special education
XI1:6(3/3/81)1-4
expansion of, XIT:6(3/3/81)1
savings to be made,
XII:6(3/3/81)2-3
state funding of,
XII:4(12/9/80)2-3
Standardized Curriculum,
XV:8(May/June 1984)1-4
Standards, setting academic,
XIv:4(1/12/83)2
Strike, teachers', see Teachers'
strike
Sub-skills, see Reading, sub-
skills approach to
Substance abuse, see Drug abuse
Superintendent, need to replace
XII:2(Sept./Oct. 1980)1-4
XI1I1:2(10/14/81)4
Superintendent, search for new,
XITI:6(3/4/82)1-4
Superintendent, see also Clayton,
Dr. Constance and Marcase,
Michael
Suspension, use of, should be
limited, XV:6(3/84)2



Key = volume number:

Tax, real estate, slow increase in
revenue from, XII:4(12/9/80)3
Taxes, local, income from,
XII:4(12/9/80)3
Teachers
professional growth of,
XVI:6(3/85)1-4
reassignment of,
XII:2(Sept./0ct.1980)2
weekly meetings held to talk
about children and learning,
XV:7(4/84)1-4
Teachers' Contract - 1980-82
broken, XIII:1(9/16/81)2-3
funding, not aranteed,
XIII:1(9/16/81)3
Takiff decision,
XII1:1(9/16/81)3
Teachers' Contract - 1982-85
revenue and expenditures
balanced, XIV:2(10/22/82)2
salary payment deferred, portion
of, XIV:2(10/22/82)2
Teachers' Learning Cooperative,
Philadelphia, XV:7(4/84)1-4
Teachers' strike — 1981
effects of, XIII:3(11/81)2
judge ordered end to,
XIIT:3(11/81)1
reason for, XIII:1(9/16/81)1
repercussions of,
XIII:2(10/14/81)1
Teaching
exemplary secondary school,
XVI:2(10/84)1-4
Literacy Network represents dif-
ferent approach to,
XVIz1(9/84)1-4
need to elevate profession,
XV:5(2/84)192
outstanding, rewarding,
XIV:7(4/19/83)3,4
Teenage mothers, babies born to,
XIII:4(1/18/82)1
Teenage pregnancy
XIII:4(1/8/82)1-4

issue number (date) page number

see also Pregnancy, teenage
Testing, new city-wide, based on
Standardized Curriculum,
XV:8(May/June 1984)3
Tests
development of new,
XVI:7(4/85)1-2
School District to give new,
XVI:7(4/85)1-4
TELLS, state required,
XVI:7(4/85)2-3
Thinking skills, need to develop,
XV:5(2/84)2
Thornburgh, Gov. Dick, plan to im-
prove schools, XV:5(2/84)2-3
Title I funds, use of,
XIII1:7(4/7/82)1-3

Vandalism
costs of, XV:1(9/83)2
prevention of, XV:1(9/83)2
Voluntary desegregation plan, see
Desegregation, voluntary plan

Whitaker, William M.,
XII1:5(2/5/82)4
Women in Education, XII:5(2/2/81)3
Work, see Jobs
Write, kindergarten children take
important steps toward learning
to, XVI:5(2/85)1-4
Writing
XII:7(4/8/81)1-4
journal, XIV:5(2/15/83)2
PATHS project to increase quan-—
tity and quality of,
XVI:6(3/85)1-2
Standardized Curriculum reguires
teaching of,
XV:8(May/June 1984)2
taught in context of subject
matter, XVI:1(9/84)1-3
teaching, XIV:7(4/19/83)1-3



BRIEF SUMMARY OF ISSUES

September 1980 through June 1985

The summaries briefly describe the contents of each
Newsletter. They are listed in chronological order.

"Index To The Oakes Newsletter" - Index by subject, April 1970 through
June 1980, and a brief summary of each of the issues published during

that ten year period. (September 1980)

"Superintendent A Pailure - Must Be Replaced At Once" - Dr. Michael
Marcase should be removed from office. Educational leadership not
provided. Poor planner. Abandoned merit reward system. Unable to
bring people together to resolve issues. Many decisions and actions
create mistrust. (September/October 1980)

"Ways To Prevent Drug Use By Young People" -~ Description of two drug pre-
vention programs that focus on helping students to learn to respect
themselves, make decisions, clarify their values and take responsi-
bility for their own actions. How parents and schools can assist.

(November 7, 1980)

"Potential Debt Mounts As Superintendent Spends" - Revised budget for
1980-81 relies on questionable revenue. Two major reasons for School
District's money problems - revenue does not grow with inflation and
superintendent misspends. (December 9, 1980)

"Superintendent's Abuse Of Merit System Damaging" - Almost all recent
appointments exempted from merit selection. Under Marcase, school
system does not reward excellence and effort. Few black educators
in top administrative posts in 1965. Some progress made by 1970.
Ethnic organizations formed, in part, to gain promotions for their
members. (February 2, 19815

"Special Education And The Budget Gap" - Description of expansion of
special education and those served. =State reimbursement inadequate.

Costs should be reduced. (March 3, 1981)

"Skills Emphasis Destructive — New Reading Plan Needed" - Reading taught
in dreary, mechanical way. Broken down into countless skills and
sub-skills. Pennsylvania Comprehensive Reading Plan offers alter-
native. Broad approach focuses on getting children to hear, read
and respond to fine literature and to compose their thoughts orally

and in writing. (April 8, 1981)

.



"District Heads For Chaos - Board Refuses To Resign" - Financial crisis
of very serious proportions. $224 million budget gap projected.
Revenue reflects little growth. Scarce resources unwisely spent.
Should have achieved savings. No public confidence in school
leaders. (May 6, 1981)

"Schools Must Open - Budget Cuts and More Dollars Required" - Why
teachers are striking. Effects of slashed budget. Need for reduced
spending and increased revenue. Mayor denies guaranteeing contract
and offers plan for long-term financial solution. (September 16, 1981)

"More About The Strike, Cuts, And Mismanagement" — Effects of strike on
teachers, administrators and parents. Tables showing dimensions of
budget problem over next five years. Developing a survival budget.
Why superintendent should be replaced. (October 14, 1981)

"Mismanagement Leads To Legislative Proposals For Change" - State legis—
lature considering new ways to govern schools because of turmoil over
School District budgets and teachers' contracts. Proposals described.
(November 1981)

"Peenage Pregnancy" - Statistics, causes and adverse consequences of
teenage pregnancy. The School District's elective course in
"Fertility Control and Contraception.” Curriculum to prepare young
people for parenthood. (January 8, 1982)

"Music Programs In Jeopardy" - Benefits to participants in vocal and in-
strumental groups. Financial support eroded. M.L. King High School
jazz band is nationally recognized. (February 5, 1982)

"A New Superintendent - What To Look For" - Board of Education should
consult with mayor about selection of superintendent. Next superin-
tendent will inherit a legacy of problems. What Board should be
seeking in next superintendent. Should person be "insider" or
"outsider"? (March 4, 1982)

"Valuable Programs Must Be Saved" - State and Federal funding reduction
jeopardizes desegregation program, services to lowest achieving pov-
erty students and prekindergarten programs. (April 7, 1982)

"Adopting The 1982-83 Budget" ~ Description of spring 1982 budget adop-
tion process. Board of Education amended budget to make modest re-
ductions. School closings not achieved. (May/June 1982)

-8—



"Supplemehtary Index to The Oakes Newsletter" - September 1980 through
June 1982. (September 1982)

"The Need to Look Ahead" -~ The new superintendent. Teachers' Union
1982-85 contract settlement and its financial underpinnings. Students
must be prepared for their futures in a complex world. School Dis-
trict must change its operations and administration. (Oct. 22, 1982)

"A Proposal to Reform Public Education" - Paideia proposal advocates a
demanding academic course for all students to prepare them to continue
learning all their lives, be good citizens and earn a living. Three
distinct ways to teach and learn. (November 17, 1982)

"The Expectations and Mastery Learning Projects"™ - The Expectations
Project is a school-wide effort to change the learning climate through
the development of standards, monitoring of progress, rewarding of
accomplishment and improvement of communications with parents.

Mastery learning is a classroom teaching/learning technique based on
the belief that all children can learn. (January 12, 1933)

"Students must Read to Learn, Not Learn to Read" - Reading and writing are
not being taught effectively because they are divorced from content,
e.g. literature and science. Such classrooms contrasted with those
where reading, writing and speaking are integrated with subject
matter. (February 15, 1983)

"School Closings - Pro and Con" - Reasons that parents, children and staff
resist school closings. Further enrollment drop forecast by 37%
reduction in number of births. Fewer buildings mean savings and other
gains. Work of School Assessment Committee. (March 11, 1983)

"The Rose Lindenbaum Award for Excellence in Teaching" - A description of
Dr. John McGovern's teaching and his classroom explains his selection
for this award, given annually to ten outstanding teachers. Brief
biography of Rose Lindenbaum and origin of her gift. (April 19,

1983.)

"Educational Reform - A Matter of Survival" - Findings and recommendations
from the report of the National Commission on Excellence in Education.
Also a one-page School District budget update. (May/June 1983)

"School Safety and the Environment for Learning" - Task Force recommenda-
tions to provide good environment for learning. Five major issues

-9-



addressed:s discipline, drug and alcohol abuse, vandalism and arson,
graffiti, and neighborhood safety. (September 1983)

"Bilingual Education Should be Valued and Supported" - Arguments advanced
for teaching non-English speaking students in their home language as
well as English. School District utilizes three different methods and
philosophies. Difficult to staff these programs. (October 1983)

“The 1983 Voluntary Desegregation Plan" - Based on striving for education-
al improvement and the achievement of integration. Has three major
parts: Educational Improvement Plan, Desegregation Expansion Strategy,
and Effort to Reduce Racial Isolation. (Nov./Dec. 1983)

"Computers — Their Role Should be Reevaluated" - Questions raised about
reasons that school districts are investing heavily in computers for
students of all ages. Costly undertaking. Computers used for drill
and practice, as tutor, and to simulate situations. Used as tool in
regular course work too infrequently. (January 25, 1984)

"Proposals and Efforts to Improve Public Education" - 1983 reports and
books about nation's schools stress three themes: teaching profession
must be elevated, students must learn more, and broad community must
be involved in the improvement of the schools. Pennsylvania's action
plan. Steps taken in Philadelphia schools. (Pebruary 1984)

“"Creating a Climate for Learning in the High Schools" - Need to focus on
high schools. Discipline code developed to improve climate for learn-
ing. Suspension rate too high. Bartram High School's efforts to
achieve better environment for learning. At Bartram's Motivation
Center, students know school cares about them. (March 1984)

"The Philadelphia Teachers' lLearning Cooperative" — Teachers meet weekly
to talk about children and learning. They find that they themselves
have answers to classroom problems. In Cooperative, teachers find
support and an opportunity to renew themselves. (April 1984)

"The Standardized Curriculum® ~ Tells teachers what is to be taught in
each subject area at each grade level, but not how or when. New city-
wide testing program to be based on goals and objectives of Curricu-

lum. (May/June 1984)

"Phe Literacy Network Classroom" - Successful method for teaching children
to read, communicate orally and in writing, think, and learn. Differs

-10-



in the ways material is presented and children participate in their
learning. Two Literacy Network classrooms described. (September 1984)

"Ways to Promote Learning" - Students become engaged in their own learning
and are helped to find meaning in what they read and study in
described secondary school classrooms. Much to be gained from study
of controversial issues. Classroom discussion is important. (October

1984)

"The Philadelphia High School Academies" -~ Students prepared for work in
the automotive, business, electrical, and health care fields. School
District and private sector in partnership. Emphasis on job prepara-
tion. Statistics demonstrate Academies' success. Availability of
job limits expansion. (November 1984)

"The Voluntary Desegregation Plan - One Year Later" - 1984 status report
indicates 1983 plan was successfully followed. Educational improve-
ments made. Number of desegregated schools increased. Work begun
on reducing effects of racial isolation. (January 1985)

"The Literate Environment Kindergarten" - Theories and methods drawn from
studies of children who learned to read early in their lives. Litera-
ture and books at core of program. Children "read" and "write" from
beginning. Children end year viewing themselves as readers and

writers. (February 1985)

"Phe Philadelphia Alliance for Teaching Humanities in the Schools" - Joint
effort of corporate community, School District, teachers' union and
educational and cultural institutions to support, encourage, improve
and expand teaching of humanities. System-wide effort to improve
teaching of writing. Poetry and colonial history projects described.
Enrichment opportunities created for educators. (March 1985)

"Pesting and Evaluation" - New testing program serves dual purpose.
Measures students' knowledge of School District curriculum. Makes
national comparisons possible. New state test identifies students in
three grades needing remedial help in reading and/or mathematics.
Effort to prevent narrowing of curriculum. Means for judging system

must be expanded. (April 1985)

"Preventing Drug Abuse" - Programs should include decision-making skills,
heightening of self-esteem, learning ways to reduce stress as well as
information about drugs. ZExisting programs described. Many students
not reached. Suggestions for expansion and greater effectiveness.

(May 1985)
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Al]l issues of The QOakes Newsletter are on file at:

The Pedagogical Library
School Administration Building
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THE TEACHERS' CONTRACT - 1985-88

The Philadelphia Board of Edu-
cation has a new three year agree-
ment with the Philadelphia Federa-
tion of Teachers (PFT). Superin-
tendent Constance Clayton, sup-
ported by the Board, undertook to
negotiate some "educational re-
forms." The public developed high
expectations and they were disap-
pointed with what was achieved.
The long protracted negotiations
were unfortunately cast in a win-
lose mold with the union being
seen by most as the winner. How-—
ever, the union gave more than is
widely recognized. Beyond that,
it remains to be seen whether
there were any winners, because
there is reason for deep concern
about the funding needed to sup-
port the contract.

In evaluating the contract be-
tween the Board of Education and
the PFT, one needs to look at the
significant elements of its terms.
These can be divided into those
that carry a dollar cost for the
School District, those that repre-
sent union concessions, and two
that are a combination.

There are five terms which
will have an economic impact.

1. All pay schedules for
teachers and other employees rep-
resented by the PFT will increase
each year. There was a 4% increase
October 15, 1985. There will be a
6% increase on March 1, 1987 and
another March 1, 1988.

2. The Board of Education

-

will increase its share of the
premiums for Blue Cross, Major
Medical and improved Medical-
Surgical insurance from 85% to 95%
beginning August 15, 1988. How-
ever, these increased costs will
be counteracted by cost contain-
ment measures initiated in 1985.
The Blue Cross plan will be modi-
fied %o include a mandatory second
surgical opinion, limitations on
weekend admissions to hospitals,
greater use of out-patient proce-
dures and a prohibition against
receiving duplicate benefits when
covered under more than one insur-
ance program. These changes result
in reduced premiums and substan-
tial savings.

3. The School District's
contribution to the Health and
Welfare Fund went from $761 per
person to $775 September 1, 1985
and will increase $25 per year in
September 1986 and again in Sep-
tember 1987. The School District's
contribution to the PFT Legal
Services Trust Fund, held at $100
per person since its inception in
1978, went to $125 September 1,
1985. These are particularly
grating increases to many since,
in a time of scarce resources, the
contributions to these funds al-
ready seemed high. The PFT argues
that these contributions have not
kept up with inflation. Further,
the Health and Welfare Fund is
used to support prescription, den-
tal and vision plans for an aging
work force whose needs are in-
creasing.



4. Class size will be re-
duced in grades 1-3 beginning in
September 1986. It will decrease
by one pupil each year for three
years. By September 1, 1988, 30
will be the maximum class size for
these early grades. Class size
reduction is costly, so choices
had to be made among grades as to
which were most likely to result
in improved student achievement.

5. Starting salaries,
which have been exceedingly low at
$13,073 for a teacher coming into
the system with a BA degree, will
be increased to $16,640 in Septem-—
ber 1986. This was an essential
change for the School District be-
cause there is a national teacher
shortage which is expected to
worsen. In addition, the improve-
ment of public education rests in
part on heightening the public
perception of the profession and
proving to teachers that they are
valued and held in high esteem.
This requires higher salaries,
competitive with other professions,
which will attract the brightest
and the best into teaching.
$16,640 is a first step.

IMPORTANT CONCESSIONS

There are several new terms in
the contract which represent im-—
portant concessions made by the
PFT. Most will have a positive
impact on the instructional pro-
gram.

1. Teachers are required
to be in their classrooms at the
time that the school day begins
and to remain until all students
are dismissed. Prior to this,
they were only required to have
signed in by the contractual time.
It could take several minutes to
get from the office to a classroom.

2. Teachers who receive an
unsatisfactory rating for their
performance in the classroom will
be required to participate in
eight hours of a program designed
to correct "the weaknesses identi-
fied." Prior to this, the School

District could not require parti-
cipation in an improvement program
outside school hours.

3. Teachers will be re-
guired to have emergency lesson
plans available for use by substi-
tutes should they be absent.

4, New employees, hired
after September 1, 1985, will have
to have the content of their aca-
demic work approved if they are
working for the salary differen-
tial that comes with a master's
plus 30 credits or a doctorate.
Prior to adding this clause, any
academic work, even if totally un-
related to an individual's teach-
ing, could be used for the credits
needed.

In addition to yielding on
these four points, the PFT agreed
to delay the second and third year
salary increases from early fall
until March which will result in
substantial savings for the School
District. Also, the PFT accepted
the cost containment measures re-
lating to health insurance.

The School District began ne-
gotiations with an extensive list
of proposals for changes in the
contract. Dr. Clayton pushed ex-
tremely hard for clauses which she
characterized as "educational
reforms." They included regula-
tion of teachers' preparation
time, a school day lengthened by
15 minutes before and after the
school day for pupils, a school
year lengthened to run from Sep-
tember 1 to June 30 to provide
staff development days, semi-—
annual ratings for teachers to
permit the School District to dis-
miss an unsatisfactory teacher at
the end of one school year instead
of two, and an increase in re-
quired attendance at night meet-
ings from two to five. Some viewed
these changes as management re-—
forms. Teachers saw tlrem as give—
backs.

The demand to control the use
of teachers' preparation time was



the most controversial and the
most laden with emotion. In con-—
trast to current practice, teach-
ers were to use prep time for edu-
cational purposes only, to be sub-
jecet to a principal's direction as
to use of the time, and to be pro-
hibited from leaving the building.
In existence for decades in the
secondary schools, prep time was a
hard won concession in 1974 for
elementary school teachers follow-
ing a long strike. Teachers be-
lieved that the demand to monitor
and control their preparation time
was an assault on their profes-—
sionalism, integrity and dignity.

Both sides made errors and se-
rious miscalculations during the
negotiations. The School District
should not have stood adamantly
behind a package of "educational
reforms" which teachers viewed as
unreasonable, unrelated to educa-
tion, and an effort to gain more
authority and control over them.
By selecting these issues and
placing such great stress on them,
the School District set itself up
to be seen as the losing side.

The PFT took advantage of the
situation. It knew that the school
system would be seriously harmed
by another strike and would seek
to avoid it even at high cost. The
PFT proceeded to extract a finan-
cial package which presses beyond
reasonable limits and exceeds what
many believe can be raised from
already hard-pressed taxpayers. By
refusing to make additional con-
cessions which would have in-—
creased the palatability of the
taxpayer sacrifices that are going
to be required, the PFT made fund-
ing of the contract even more
difficult.

FUNDING THE CONTRACT

The Board of Education in
Philadelphia is appointed rather
than elected and, therefore, has
no taxing authority. PFT contracts
expire Augst 31, but Philadelphia
and Pennsylvania tax rates and

budgets are set prior to this
date, so the School District has
often been forced to sign con-
tracts requiring increased revenue
without knowing if there would be
sources for the funds. This has
had disasterous consequences on
several occasions in the past.

It was different in the spring
of 1982. City Council increased
the annual revenue of the School
District by $38 million. Combined
with other measures designed to
bring the budget into balance,
this money, plus state money, pro-
vided funding for the 3-year PFT
contract negotiated later that
year as well as covering its im-
pact in the fourth year. Because
the last salary increase from the
1982 contract took effect in March
1985, it was paid for only four
months in 1984-85 and cost $9 mil-
lion. That increase will be paid
for all of this school year, will
require $28 million and is avail-
able from existing revenue sources.
Therefore, the revenue needed to
support the new PFT contract was
not swollen by millions of dollars
needed to cover obligations from
the last one.

The School District made a
great effort in the spring of 1985
to persuade Mayor Goode and City
Council that the School District
should receive an increase in rev-
enue just as it did in 1982. A 6
mill real estate tax increase was
cited an an example of the need.
(1 mill equals $1 per $1000 of as-—
sessed value.) The School District
argued that, again, this would set
parameters for contract negotia-
tions. The size of the tax in-
crease would be kept down because
it would be collected for the max-—
imum number of years. A contract
that stayed within these limits
would be funded from the beginning,
There would be financial stability
and the renewed confidence in the
School District that has been so
painstakingly built over the last
few years would be retained. Sad-



ly, Mayor Goode did not support
this position and Council d4id not
pass any increased revenue for the
schools.

The Board of Education, well
aware of the serious consequences
resulting from negotiating con-
tracts without revenue in place,
attempted to secure firm commit-
ments from the city's political
leadership that tax increases
needed for a reasonable contract
would be forthcoming. At the very
end of the bargaining, when vary-
ing forces were struggling and
pressuring to reach a settlement
and avert a strike, the stttlement
cost increased to $237 million
from the $210 million that the
School District believed to be the
maximum that could be afforded.
With that, Council's commitment to
funding, to the extent that it had
existed previously, evaporated.
The Board of Education has a let-
ter from Mayor Goode dated Septem-
ber 4, 1985 which commits him "to
work in the City Council to secure
authorization for such additional
tax revenues as would be required
(currently, we understand the need
to be approximately 9 mills) to
fund the contract..." There was
no such commitment from a majority
of the 17 members of City Council.
In fact, several expressed their
strong opposition to the increased
taxes that will be required.

The contract was approved by
the Board of Education on a 6 to 3
vote with the problem of its fund-
ing left unresolved. Those voting
against ratification were not ex-
pressing opposition to the con-—
tract's terms. Rather, looking to
the past, they believed that to
sign a pact in the absence of its
financial foundation would be de-
structive. In addition, while no
one can predict the future, it
seems likely that the city's need
for more revenue will be much more
pressing by the spring of 1986
than in 1985. That made the post-
ponement of wrestling to find the
necessary funds appear to be a
serious mistake.

The School District has just
experienced three years of labor
peace and financial stability when
it could concentrate on its essen-—
tial and challenging task of pre-
paring almost 200,000 students for
their futures. It is very unfor-
tunate that this forward momentum
is now jeopardized by great uncer-
tainty about the system's finan-
cial future. This should be a mat-
ter of great concern to everyone
who lives, works or comes into the
City. In the long run, we are all
interdependent and what affects
the education of the City's chil-
dren affects us all.
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SCHOOL HEALTH SERVICES - THE PROBLEM

Students face all kinds of
health problems that hinder their
ability to learn. John is not
functioning well in class. He is
floundering because of a severe,
but correctible, hearing loss in
both ears. Melvin complains of
headaches and his teacher notes an
inability to concentrate on his
school work. His worry and stress
are related to his parents' im-
pending divorce. For Joe, the
problem is related to physical
abuse by an alcoholic parent.
Linda is a 9th grader who was 2a
good student, but suddenly can't
focus on her work. Linda thinks
she's pregnant and doesn't know
what to do. Mary is out frequently
with bouts of asthma which cause
her to miss school work and fall
behind her classmates. When Mary's
breathing difficulties get bad
enough, her parents rush her to
the hospital emergency room. While
Mary can get immediate treatment
there, she won't be seen consist-
ently by the same doctor(s) who
over a period of time could edu-
cate her parents about asthma and
help them to adopt a positive out-
look and help Mary make the best
possible adjustment. Too often,
youngsters like these don't get
the help they need, or it is de-
layed for long periods, or the
care lacks continuity and coordi-
nation.

The Philadelphia School Dis-
trict spends $10 million on health
services. Unfortunately, in too
many cases, what is offered fails

to meet the needs of children with
physical and emotional problems.
The District is responsible for
health services for a combined
public, parochial and private
school population of 295,000.
Pennsylvania School Code estab-
lishes some minimum requirements.
School Districts must have a nurse
for every 1500 children. Each
school child must receive a medi-
cal examination upon school entry
and in grades 6 and 11. Zach child
must be tested at certain inter-
vals for tuberculosis, scoliosis
(crooked spine), acuity of sight
and hearing, and growth rate.

The testing and the examina-
tions result in finding the child
who needs glasses and the 12-year
0ld with high blood pressure. Par-
ents are notified and urged to get
treatment for their child. If they
assume responsibility for the nec-
essary next steps, the system
works. However, in the Philadel-
phia public schools there are tens
of thousands of children who come
from low income families with no
regular source of health care.
Some parents don't know how or
where to get the medical attention
their child needs and are over-
whelmed by the additional burden
the search imposes. Others cannot
take the necessary time from work
to get help for their child be-
cause they cannot afford to give
up a portion of their meager in-
come.

There is a poor fit between
children's health needs and the

The



services rendered by School Dis-
trict health personnel. The 12
doctors spend most of their time
doing the required physicals for
students who have not been exam-
ined outside school by other doc-
tors. They go from one school to
another as they try to cover the
public, private and parochial
schools for which the District is
responsible. Each physician is
supposed to do twelve physicals in
a three-hour work day. The physi-
cians are provided with a medical
record which is filled out in ad-
vance by the parents who are in-
vited to be present. It includes
a brief half-page health history
covering immunizations and ill-
nesses and a few developmental
questions. Although the American
Academy of Pediatrics stresses the
significance of a medical history
as "one of the most important as-
pects of the routine, periodic
health appraisal" and urges the
use of personal interview to ob-—
tain it, the doctors are not pro-
vided forms with follow-up health
history questions and are allotted
only 15 minutes per child. The
value of the physical is diminish-
ed by the brevity of the medical
form, the insufficiency of time
allowed, and the fact that the
physician may only identify prob-
lems but may not treat them. The
physicians' diagnostic and treat-
ment skills are being underuti-
lized and such limited examina-
tions could be done by a less
highly trained professional.

Philadelphia has about 150
nurses who continue to serve as in
the past. They perform growth,
vision, hearing and other screen-
ings. They do the health record-
keeping and the paperwork connect-
ed with getting physicals done.
They are on call to deal with mi-
nor illnesses and complaints and
to give first aid, but they are
prohibited from diagnosing or ren—
dering any treatment that goes
much beyond a band-aid. Most of
the nurses' days are spent in per-

forming services beneath their
professional level. They are left
with little time to utilize their
knowledge, skills, or training in
the essential follow-up on the
children identified as needing
further medical care. Conscien-
tious, well-trained health techni-
cians could free up the nurse's
time by doing the screenings, most
of the paper work, and caring for
many of the children who come to
the nurse's office.

SCHOOL NURSE PRACTITIONER

The Philadelphia schools have
begun to move toward better use of
health personnel. There are 78
school nurse practitioners who
form teams with health room tech-
nicians. Nurse practitioners are
registered nurses who have re-
ceived additional training. This
permits them, in collaboration
with a physician, to do comprehen-
sive health assessments, diagnose
many illnesses, and manage health
problems until they are resolved.
They also provide education and
counseling geared to the preven-
tion, improvement or cure of
health problems. The health room
technician, under the nurse prac-
titioner's supervision, takes over
much of the screening, clerical
duties, and caring for children's
minor complaints. This enables the
nurse practitioner to devote her
time to professional duties. When
she discovers a child with alarm-—
ingly high blood pressure, the
nurse practitioner can take the
necessary hours to work with a
confused mother until she is fi-
nally convinced that she must take
her child to a children's hospital
for treatment. As the program is
envisioned, the school nurse prac-—
titioner focuses her efforts on
preventing illness or restoring
children to good health.

Philadelphia has a school
health program that is, for the
most part, both inefficient and
ineffective, but the same can be
said for those across the Common-



wealth and the nation. Some prom-—
ising efforts have been initiated
to bring about change. The school
nurse practitioner represents a
beginning. However, the Philadel-
phia School District has a long
challenging way to go %o reassess
its philosophy and practice so
that it can make a significant
contribution toward helping chil-
dren acquire and maintain good
health.
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Iy decision to write about
school health services coincided
with a heightening concern about
Acquired Immune Deficiency Syn-—
drome (AIDS). In an effort to con-
tribute to a greater understanding
of what scientists know about AIDS
and other HTLV-III infections, I
am devoting the last part of this
newsletter to this topic. School
health services will be continued
in the January 1986 issue and will
discuss ways to better meet
students' health needs.
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AIDS

Acquired Immune Deficiency
Syndrome (AIDS) is a disease that
was unknown in the United States
until the early 1980's. Patients
with AIDS have lost the ability to
fight off certain very serious and
rare infections and cancers and
many suffer from a succession of
dangerous illnesses that eventual-
ly prove fatal.

AIDS is caused by a virus with
a very long name that has been
shortened to the acronym, HTLV-III.
Infection with this virus affects
people differently. Some people
get AIDS. Some suffer from a con-
dition that doctors call ARC for
Aids—Related Complex. They have
symptoms such as swollen glands,
chronic diarrhea and weight loss
which makes them feel very sick at
times. Some of these patients

_stream.

subsequently develop AIDS. A much
larger number of people carry the
HTLV-ITII virus but display no
symptoms. Anyone infected with
the HTLV-III virus is capable of
transmitting the disease to
others.

In whatever form, infection
with the HTLV-III virus is cer-
tainly to be feared. However, re-
actions by individuals and insti-
tutions should be based on what is
known about the virus and how it
is spread. Scientists studying the
virus know that it is transmitted
in three ways: sexual intercourse
with infected partners, injection
into the body, and passage from an
infected mother to an infant be-
fore or during birth. In each of
these cases, the virus infects the
person by getting into the blood
Certain groups of people
are at increased risk. These are
homosexual and bisexual men be-
cause of certain sexual practices,
intravenous drug users because
many share needles, infants born
to mothers who belong to an in-
creased risk group, and persons
who received infected blood or
blood products in the past. The
danger from blood and blood prod-
ucts has been virtually eliminated
through a new, routinely-used
screening process and by asking
those in the increased risk groups
not to donate blood. Knowing how
the HTLV-III virus is transmitted,
it is possible to take precautions
that are self-protective.

While scientists know how the
HTLV-III virus is transmitted,

they also know how it is NOT. It
is not transmitted through the
air; water; food; urine; feces; or

by close contact that is not sexu-
al such as hugging, sharing eating
utensils, shaking hands, coughing,
or sneezing. The HTLV-III virus
is not spread in normal everyday
contacts between people and there
is very strong evidence to prove
this. Studies have been made of
family members who have lived with
AIDS patients before and during



their illness and of health care
workers who have cared for AIDS
and ARC patients. No family mem-
bers have become infected with the
HTLV-III virus through this close
living. There are a handful of
health care workers who have be-
come infected, but in each case
the explanation is either that
they have inadvertently injected
HTLV-III virus-infected blood into
themselves, or been members of the
high risk groups and become in-
fected with it in that way.

The School District of Phila-
delphia has recently adopted a
policy for students and employees
infected with the HTLV-III virus
which is consistent with the rec-
ommendations of the Centers for
Disease Control. It calls for ad-
mitting students to the classroom
and employees to their place of
employment provided such admission
has been approved by a medical
screening committee and is period-
ically reviewed. Decisions by the
committee are to be based both on
the individual's susceptibility to
other diseases and whether s/he
presents a risk of infection to
others.

The School District will keep
identification of HTLV-III infect-

ed students and employees confi-
dential, because that status is
accorded medical records and also
because of the stigma attached to
having this infection and the risk
of subjecting an individual to
discriminatory treatment. In any
case, identification would offer
no increased protection. There
are no special precautions to be
taken. For example, there is no
evidence that the HTLV-III virus
can be transmitted through a bite
or exposure to blood but other
diseases can, so routine hygienic
practices of washing with soap and
water and using common disinfec-—
tants should be followed for pro-
tection against many kinds of
infection.

It follows that the most ef-
fective public policy is to make
every effort to include those with
ATDS or infected with the HTLV-III
virus in all aspects of normal
life as long as their individual
health condition or behavior does
not pose some special risk to oth-
ers. If we were to attempt to ex-
clude and isolate them, they would
keep their identities hidden and
we would not be able to make deci-—
sions on a case-by-case basis nor
monitor each individual's health.
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ACHIEVING AND MAINTAINING GOOD HEALTH

There are direct links between
a child's health and learning. The
child with poor vision or a hear-
ing loss has a handicap that re-
duces his or her ability to learn.
The child suffering emotional
stress cannot concentrate. The
child with a chronic condition
like asthma is frequently absent
and loses the continuity of in-
struction. In the interest of
learning, their major reason for
being, schools have a stake in the
health of their students.

Last month's issue of The
Qakes Newsletter described the
problems inherent in the way that
the School District's doctors and
nurses render health services. 1In
too many cases, the emphasis 1s on
the identification of health prob-
lems. This would work success-
fully if there were treatment
services readily available to the
children who need them, but this
is not the case. There are tens
of thousands of children in Phila-
delphia who come from low-income
families that have great difficul-
ty securing needed care.

Another problem with the
School District's health services
is that a majority of its health
personnel utilize only a portion
of their professional skills.
Doctors spend most of their time
performing physicals that are so
limited in scope they could be
done by less highly-trained per-
sonnel. Nurses invest too much of
the school day in activities be-

neath their professional level
leaving them with an inadequate
amount of time to use their skills
to work with parents whose chil-
dren need treatment.

The School District has been
moving gradually toward a solution
of these problems by encouraging
an increase in the number of
school nurse practitioners. Prac-
titioners are school nurses who
have gone back to school and sup-
plemented their knowledge and
skills so that they can work more
independently and effectively with
students. In Philadelphia, they
do comprehensive health assess-
ments, identify health problems,
and develop and carry out a plan
for their management in periodic
consultation with a physician.
While the school nurse assists a
physician doing physical examina-
tions, the nurse practitioner does
the physical as part of an in
depth health assessment. A school
nurse, receiving a child's com-—
plaint of abdominal pain, would
notify his parents and urge them
to take him to a doctor. The
nurse practitioner, responding to
that same complaint, would ask a
number of health history ques-—
tions, assess the origin, frequen-
cy and duration of the pain, and
do a physical examination of the
abdominal area. The practitioner's
training would enable her to de-
tect a serious kidney problem.
When she spoke to the parents, she
could tell them what she found and
explain why immediate medical



attention was essential. The prac-
titioner would work closely with
the parents to help them find the
needed medical care.

CONVERT TO PRACTITIONERS

The School District should
make a commitment to completely
change over to school nurse prac-
titioners because this is the best
way for the District to provide
these services to students. Cur-
rently, only one—third of the
nursing staff are practitioners.
The conversion will necessitate
making the decision first, and
then working with existing staff,
the state, and foundations to
develop plans for all nurses to
get the additional training within
a reasonable period of time.

School nurse practitioners are
supposed to have health room tech-
nicians working with them to take
care of the clerical work, vision,
hearing and other screening, and
students' minor complaints. They
must have people who do accurate
work, are conscientious, and
relate well to the students. Cur-
rently, it is nearly impossible to
find or hold such people because
the work day is only three hours,
the pay is $14.30 per day, and
there are few benefits. -The posi-
tion is an important one, because
the practitioner can fully func-
tion in her professional role only
if she has a good technician to
rely on. The position should be
converted to a full time one with
technicians spending two or three
full days per week with one nurse
practitioner and then working with
another the balance of the week.
This would involve some additional
cost, but it is necessary if the
School District is to attract and
hold the kind of people needed for
the Jjob.

Nurse practitioners must have
uninterrupted periods of time in
order to do their work. Except
for emergencies, they are supposed
to have only certain hours when

children may be excused from class
to come to see them. In schools,
where this policy is understood
and observed, the nurse practi-
tioner can do health assessments
and engage in health counseling
with individual children or small
groups. She knows that her con-
tribution is valued. In schools
where the principal does not
understand this new role and spe-
cial hours are not observed, the
practitioner is expected to care
for children whenever they have an
ache or pain. This does not permit
the proper utilization of a prac-
titioner's professional skills and
is not in the best interests of
the health of school children.

Nurse practitioners are con-
tinually striving to improve the
rendering of health services to
students. The School District
should encourage them in this en-
deavor in the ways already enumer-
ated and by bringing them together
geveral times a year to discuss
mutual problems, exchange solu-
tions and learn from and support
each other.

Many studies in Philadelphia
have pointed to the serious prob-
lem of children from low-income
families who lack regular medical
care. Many could receive quality
health care if services came %o
them and were rendered on school
premises or in nearby facilities.
The Early and Periodic Screening,
Diagnosis, and Treatment (EPSD?%
program is one example of such a
service. It is intended to assure
comprehensive preventive health
care for children from low income
families. It uses Federal dollars
which are administered by the
state and there are unused funds
which could support an enlarged
EPSDT program. Past attempts to
expand this service in the
schools to more children have been
impeded by an inability to find
ways to secure the increased num-
ber of needed parental consent
and health history forms, and the
required verification of Medicaid



eligibility. Because of the bene-
fits to children, it seems that
such obstacles should and could be
overcome if the School District
were committed to work with other
agencies and organizations to find
a satisfactory solution.

' SCHOOL~BASED HEALTH CLINIC

Nationally, a health clinic
housed in a high school, or
closely linked to it, is another
model for bringing comprehensive
health care to those who need it.
Although the original impetus for
school-based health clinics was
the national tragedy of teenage
pregnancy, experience has shown
that to be successful they must
offer a full range of services.
Young people, with their parents'
permission, must be able to secure
regular and sports physicals,
immunizations, weight reduction
assistance, prenatal care, health
education and counseling, pregnan-—
cy prevention information, and
treatment for illnesses or inju-
ries. Only if well-rounded serv-
ices are offered do young people
develop confidence and trust in
this school-based facility and
utilize it for their health needs.
The experience of other cities in-
dicates that these clinics prove
their value in such ways as posi-
tively influencing attendance,
teenage pregnancy rates and drug
abuse and finding many young peo—
ple with serious health problems
that have previously gone unde-
tected.

There is no single solution to
the improvement of the delivery of
well-rounded health care services
to needy school children. Many
approaches must be utilized and
many cooperative relationships
fostered. The School District
should work with the many doctors,
hospitals, health clinics, public
and private organizations and
agencies that are deeply concerned
about children with poor physical
or emotional health, children
having children, infant mortality

and addicted children.

The superintendent, or the
school board, should appoint a
high level advisory committee
charged with the task of making
recommendations for ways to in-
crease quality health care for
needy school students. The commit-
tee should include representatives
from the health departments of the
city and state, the Pediatric So-
ciety, hospitals, parents, and
agencies and organizations con-
cerned with health issues or de-
livery of service. The School
District should not increase its
investment of resources or dollars
in health care because they are
needed for education, but it
should cooperate with other agen-
cies and organizations so that
school children may receive better
care.

The major focus of this news-
letter is on health care, but a
school district's responsibility
extends to two other vitally im-
portant health areas. Schools
must create and maintain a healthy
environment in which the learning
process takes place. This
stretches from a clean, attractive,
properly 1lit physical setting to
providing nutritious meals that
promote good health. It includes
the creation of a healthy emotion-—
al environment in the classroom,
the prevention of accidents, and
being prepared to respond to emer-
gencies.

HEALTH FDUCATION

Schools should also teach stu-
dents how to achieve and maintain
a healthy life-style. While in
school and as they get older, stu-
dents must make many important de-
cisions relating to smoking,
nutrition, exercise and the man-
agement of stress. These decisions
are vitally important because they
can be the key to good health and
to reducing the risk of many dis-—
eases such as cancer, stroke and
heart disease. Equally important
for young people are decisions



about whether or not to use drugs,
have sexual relations, and use
contraceptives. All of these de-
cisions require an appropriate
base of knowledge and understand-
ing, but they also depend on a
student's degree of self-esteem,
view of the future, and skills of
communication, goal setting and
decision making. A young woman
who has established goals for her
future is less likely to become
pregnant because she will consider
the negative impact that the birth
of a baby will have on her plans.
A young man who has come to appre-
ciate his own intrinsic worth will
resist peer pressure to use or
abuse drugs. Clearly, effective
health education involves much
more than giving students facts.

Responsibility for health edu-
cation rests in the curriculum of-
fice of Physical and Health Educa-
tion where it suffers because it
is of secondary importance. Health
education should be recognized as
the important area of learning
that it is, one that can literally
mean the difference between life
and death. It should have leader-
ship from specialists who have

health as their major area of in-
terest. Similarly, secondary
school courses should not be
taught by physical and health edu-
cators but by individuals who have
taken extensive course work in
health and have this as their ma-
jor teaching interest.

Just as with the provision of
health services, there are numer-
ous public and private groups and
agencies concerned with helping
youngsters avoid such health-
related tragedies as damaging
life-styles, drug abuse, adoles-
cent pregnancy and suicide. If
more community sponsored and sup-
ported health education services
were offered in schools, more stu-
dents would be reached. Here too,
a broadly based advisory committee
could make a major contribution by
devising ways to utilize available
community resources more fully.
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The School District should do
much more to help its students
achieve and maintain good health.
It is a priceless possession.
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REPLICATING SUCCESS

Replicating Success is a
School District of Philadelphia
program designed to help selected
schools raise their level of aca-
demic achievement. It grew out of
the District's desegregation plan
which included educational im-
provement as one of its three com-
ponents. Seventy-three schools,
most in need of upgrading, were
given a Priority One designation.
The first twenty schools given as-
sistance are in the Replicating
Success program.

Replicating Success is rooted
in what has been learned from the
Effective Schools research of the
late 1970's and early 1980's. This
research looked for, and found,
schools that were succeeding with
children from low income families.
It proved that schools can make a
difference and produce high
achieving students regardless of
their backgrounds. This finding
stood in sharp contrast to the
conclusions of the influential
1966 James S. Coleman report which
interpreted its data to mean that
the background of students con-
trolled whether they would do well
or poorly in school. The Coleman
study indicated that there was
little the schools could do if
students came from families with a
socioeconomic status characterized
by a lack of parental interest,
low aspirations for the children,
and few or no books in the home.
This view reinforced many teachers
doubts about the ability of such
children to achieve. Low teacher

expectation led to less achieve-
ment and to a vicious downward
spiral. It was not until more
than ten years had passed that
educators began to look at schools
that work for the urban poor and
then use their findings to chal-
lenge this demoralizing belief.

Currently, there are eighteen
elementary and two junior high
Replicating Success schools. When
they volunteered and were chosen,
most shared some common character-
istics. Few students were achiev-
ing at grade level and many lagged
way below. Too much energy and
time was being spent on disciplin-
ing students for their poor behav-
ior. Many students lacked pride
in themselves and their school.
The schools lacked support from
the parents to get students to
work harder and achieve more.

The schools began their thrust
to raise student achievement by
taking a close look at themselves.
This process began with facili-
tators from the central staff con-
ducting a needs assessment. They
gathered statistics on achievement,
student and staff attendance,
staff stability and the various
disciplinary measures utilized.
They interviewed each professional
and non-professional staff member
individually. A survey probed
opinions and attitudes. For exam—
ple, staff members were asked for
their appraisal of what parents at
their school want for their chil—
dren. The results were essemiie




by the facilitator to the princi-
pal and then to the school staff.
It was a time of soul-searching,
assessing weaknesses, strengths
and needs, and setting improvement
priorities.

Each Replicating Success
school has a School Improvement
Council which develops short and
long range plans and plays an im-—
portant leadership role. The Coun-
cil is composed of volunteers from
the staff and from the parentbody.
There is also a series of commit-
tees which work on the academic
areas of reading/language arts,
mathematics, social studies and
science and the other important
areas of student recognition, par-
ent involvement, discipline, and
professional development.

The academic committees recom-
mend steps to the School Improve-
ment Council that they believe
will lead to improved instruction
and higher achievement. They es-
tablish broad goals and specific
objectives such as "90% of chil-
dren in regular grades will
achieve at least one year of
growth in reading in a school
year." The committees develop
strategies and methods of evalua-
ting what they have set out to
accomplish.

FIVE ATTRIBUTES

While the purpose of Replica-
ting Success is to raise academic
achievement, Effective Schools re-
search shows that to accomplish
this there must be a broad,
schoolwide effort and the presence
of five attributes. They are iden-—
tified as the creation of a cli-
mate in a school conducive to
learning, the holding of high ex-
pectations 'of the students by the
staff, a pervasive and broadly un-
derstood instructional focus, the
development of clear objectives
for teaching so that students'
performance can be monitored and
assessed, and a school principal
wheiigea ‘strong leader.

These attributes have been
built into the Replicating Success
program. School staffs create a
climate conducive to learning by
rewarding achievement, helping
students to develop self-esteem
and school pride, and positively
reinforcing desirable behavior.
They also stress with students the
importance of developing career
goals, meeting standards and get-
ting an education. Systems of
awards and recognition are devel-
oped. In a Replicating Success
school, you are sure to see bulle-
tin boards devoted to identifying
the reading and math achievers, the
citizens of the week, or students
with only A's and B's on their re-
port cards. Doors are decorated
with banners given to classes dem-
onstrating high attendance or good
behavior. Papers that exemplify
excellent work are displayed in
classrooms and halls. In one
school I visited, the children
to0ld me they'd seen a reduction in
graffiti, cursing and fighting.
They credit the school staff with
enabling the students to be suc-
cessful. "Teachers encourage us a
lot to learn more, explore more
and read more."

High expectations are an es-—
sential element of raising
achievement. If students are to
learn more, teachers must believe
that they can. In Replicating
Success schools, staffs are trying
to move as many children as possi-
ble in the shortest time span to
grade level and above. TEach year,
as they set what they consider
realistic but higher achievement
objectives, they reinforce the be-
lief that children can live up to
high expectations. As teachers
strive to motivate and encourage
their students to work harder,
learn more and increase their ex-
pectations of themselves, an up-
wardly moving spiral is set in
motion.

Beginning in 1984, a strong
emphasis on instruction was built



into the School District's system—
wide reforms inaugurated by Dr.
Constance Clayton, Superintendent
of Schools. The standardized cur-—
riculum, a promotion policy based
on achievement, and a new testing
program focus the district's at-
tention on its main job of improv-
ing instruction so that student
learning will increase. With these
reforms as a framework, the teach-
ing staffs in the Replicating Suc-
cess schools intensify the in-
structional focus through the work
of their academic committees and
their Councils. Just as important,
they convert a centrally driven
thrust for achievement to one that
originates within the local school.

When the academic committees
and the Councils establish clear,
instructional objectives that can
be monitored, they take a signifi-
cant step toward achieving them.
For example, if the goal for a 5th
grade is to learn a certain de-
manding mathematics curriculum in
a year, the teacher has to decide
what should be covered each month
and press to keep to the timetable.
Without such a goal and having
thought through what will be re-
quired to achieve it, the likeli-
hood of students learning that
much mathematics would be greatly
diminished. The principal, teacher
and the school's mathematics spe-—
cialist in this case examine the
progress of the class at appropri-
ate intervals. If there are prob-
lems, they analyze them and devel-
op new strategies to be tried.

Another important attribute of
Effective Schools is principals
who are strong instructional lead-
ers. This requires them to allo-
cate their time and energy so that
improved instruction receives a
higher priority than all other as-
pects of their job. They must set
high standards, observe in class-
rooms frequently and create incen-
tives for learning. Principals set
the tone of their schools and pro-
vide leadership so that their
Councils and committees can func-

tion successfully and harmoniously.
They bear the ultimate responsi-
bility for all decisions and are
entitled to a large measure of
credit for the improvements that
their schools make.

NO FORMULAS

Clearly, there are no formulas
and no checklists that can produce
the five attributes. Each school
must fashion its own individual
climate for learning and there are
countless different ways that a
principal can provide leadership.
These attributes must be trans-
lated by a school staff into a
process of change that includes
attitudes, focus, instructional
techniques, and working relation-
ships among staff members and
students.

Replicating Success schools
are trying to increase parent in-
volvement so that the bond between
school and home will be strength-
ened. The schools recruit "parent
scholars™ who work for ten week
periods helping in classrooms Or
elsewhere. They try to assist the
Home and School Association to in-
crease the number of parents par-
ticipating in its activities. They
endeavor to improve communications
and understanding between the
classroom teacher and the parents.

Replicating Success makes de-
mands on staff members in terms of
time, thought, and a willingness
to learn new things and implement
change. A great deal of work and
effort is involved when short and
long range plans are made and
carried out. However, there are
substantial psychical rewards.
There is a sense of investment and
ownership in participating in
planning for the improvement of
the school. When there is prog-
ress, the staff knows that they
have made it happen. One teacher
told me that in thirty years of
teaching, this was the first time
she had been asked what she
thought would improve the learning



environment. Teachers find that
their professionalism is being
drawn on and their ideas are being
implemented. All of this is chal-
lenging, but it is energizing and
self-renewing and creates new
enthusiasm for teaching.

Replicating Success provides
each school with certain supple-
mentary goods and services that
are essential for the program to
work. A facilitator comes one to
three days per week to help the
school mount its effort, and
people are available to provide
some staff development. In addi-
tion, spread over three years,
there is about $10,000 for materi-
als for the four major subject
areas, $20 per student as a dis-
cretionary fund which can be used
for trips, prizes, etc., and $7500
for parent scholars who are paid
a small stipend for the hours they
work. There is also some addition-
al money to provide stipends for
staff members when they stay after
school for meetings or staff de-
velopment.

Having begun their planning
process in early 1984, the first
ten Replicating Success schools
have now completed 1% years of
work with students. It will prob-
ably take three to five years to
record marked academic improvement,

because it takes time for the nec-
essary changes to occur and affect
achievement. In any case, because
Philadelphia has changed testing
instruments, there is at present
no way to look at where Replica-
ting Success schools were before
the program and where they were a
year later. One bit of achievement
information, the mathematics lev-
els tests, shows that Replicating
Success students have improved
more than comparable students.
These tests indicate where stu-
dents are achieving in relation to
grade level. Between June 1984 and
June 1985, there was an 8% in-
crease (from 12% to 20%) in the
number of Replicating Success
students in grades 1-6 on or above
grade level in mathematics. During
this same period in the other
Chapter I schools, there was a
smaller increase of 3% (from 22%
to 25%).

In my visits to three Replica-
ting Success elementary schools, I
talked with principals, teachers,
students and parents. Based on
what I saw and heard, the progno-
sis for these schools 1s excellent
and the School District has put
together a combination of people,
programs, resources and efforts
that can make an important differ-
ence in the achievement of
students.
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PREVENTING TEENAGE PREGNANCY
The United States has a teen- of these young mothers. Many are

age pregnancy rate that is consid-
erably higher than most other de-
veloped countries in the world and
Philadelphia's rate is 49% higher
still comparing unfavorably with
other big cities such as New York,
Los Angeles, Boston and Houston.
In 1984, 117 Philadelphia girls
under 15 years of age had babies.
1700 young women, 15 to 17 years
0ld had babies and it is estimated
that another 1700 in this age
group ended their pregnancies with
abortions.

The nation's teenage pregnancy
problem should be of concern be-
cause it has high economic and so-
cial costs that adversely affect
each and every one of us. Mother
and baby must often be supported
with public funds for long periods
because the teenagers are unable
to finish school and obtain jobs
that allow them to escape from
poverty. More often than for women
20 or over, these youngsters de-
liver low birth weight infants who
suffer from serious handicapping
defects and require expensive med-
ical care to survive. Many teenage
mothers are unprepared to help
their babies develop optimally and
must raise them alone. As a re-
sult, these children begin school
less ready to learn and less pre-
pared than other children. Shock-
ingly, on the average more than 7
out of 33 of the students in the
classrooms of Philadelphia's ele-
mentary schools are the children

more difficult to educate and re-
quire costly special attention if
they are to succeed. Our economic
stake in teenage pregnancy is also
forcefully brought home when we
realize that today's teenagers and
their children are a part of the
potential workforce of the future
on whom the seventy million people
born during the mid-century baby
boom must depend for their retire-
ment income.

There also are social costs
resulting from the immaturity of
these mothers. Some of them have
not adequately developed their
moral, ethical and social values
so that they cannot instill in
their children what is necessary
to make them good citizens and
contributing members of society.

Teenage pregnancy, a problem
that crosses all ethnic and eco-
nomic lines, has reached epidemic
proportions for many different
reasons. Some young women succumb
to peer pressure which pushes them
to "do what everyone else is do-
ing." Many youngsters, finding
themselves in an unanticipated
situation, are not mature enough
to consider the consequences and
then extricate themselves. Tele-
vision plays an important role as
it bombards youngsters with a
glamorous, permissive view of sex
and totally neglects to send the
message that sex and responsibil-
ity go together. Some young peo-—



ple, facing academic failure and

a loss of self-esteem, lose hope
for the future and this removes a
compelling reason for delaying
parenthood. Many teenagers become
fathers and mothers because their
parents, the schools, and churches
have failed to educate them about
their sexuality.

Teenagers around the world are
having sexual relations, but in
the United States this results in
a much higher rate of both births
and abortions. A recent interna-
tional study provides an explana-
tion as to why the United States
teenage birth rate compares so un-
favorably with other similar coun-
tries. Its major finding is that
the other countries provide their
teenagers with comprehensive sex
education programs and easy access
to contraceptives while in the
United States both are withheld.
In the United States there is a
prevailing misconception that
denying youngsters information and
contraceptives will lead to less
sexual activity. Teenage pregnancy
rates have proved the falseness of
this view and it should be aban-
doned. The other countries have
identified pregnancy, not adoles-—
cent sexual activity, as the major
problem and focused their efforts
on helping teenagers avoid unin-
tended pregnancy. This country
should do the same.

I think the sound public poli-
cy is to provide sex education and
access to contraceptives through
various public and private agen-
cies and organizations while uti-
lizing many other means to encour-
age young people to choose to
postpone sexual involvement with
its attendant risks. It is just
as important to work with young
males as young females.

There is much that the schools
can do to prevent peer pressure,
school failure, a lack of plans
for the future or ignorance lead-
ing to teenage pregnancy. For ex-
ample, youngsters can be helped to

resist peer pressure by beginning
to learn in elementary school how
to be assertive and say no and
still feel good about themselves.
This is already a part of drug
abuse prevention programs and
should be expanded. If counseling
services, now in short supply,
were increased there could be in-
tervention at the first sign of
trouble and many students would
not have to experience failure.
Students can be taught to communi-
cate, make decisions, and set
goals. This gives them some basic
tools for successful daily living
and making future plans which
gives them reason to consider the
consequences of motherhood and
fatherhood. School-based health
clinics that reach many students
with health care and counseling
have proved to be successful in
reducing teenage pregnancy.

SEX EDUCATION

The responsibility for sex
education falls to the schools be-
cause it is very clear that most
parents are not providing it. In
September 1986, the Philadelphia
public schools will take a step
forward. A revised curriculum
called "Adolescent Sexuality and
Parenthood™ will be taught as a
part of 10th grade Health Educa-
tion to all students except those
whose parents request that they be
excused. Previously, written pa-
rental permission was required and
communication breakdowns led to a
dearth of signed slips with the
result that the course was not
given at many high schools. There
can be satisfaction that next year
many more students will be reached
than in the past. However, the
School District should be moving
expeditiously to introduce this
subject matter in an appropriate
way to younger students. Many
young women are pregnant, or at
risk, long before 10th grade.

A sex education course should
give students the opportunity to



g0 well beyond anatomical descrip-
tions and examine the difficult
issues of feelings, values and re-
lationships. Since puberty comes
to girls at age 11 or 12 and to
boys a year or two later, how are
they to conduct themselves during
the many intervening years that
come before marriage? What are the
moral and ethical values related
to sexual activity? In discus-
sions of such difficult issues,
other questions dealing with homo-
sexuality, venereal disease, mas-
turbation, and physical attraction
will undoubtedly be raised. Teach-
ers who are to lead these class-
room discussions must be highly
trained and skilled and feel com-
fortable and secure dealing with
such matters. In the case of the
revised course, the best way to
assure this for next fall is to
provide extensive training to a
small corps of teachers who would,
until more teachers can be train-
ed, spend most or all of their
time giving it. Selection of these
teachers should be based on their
interest, background knowledge,
experience, rapport with students
and comfort dealing with human
sexuality issues. Screening,
training, and monitoring should be
careful, thorough, and extensive
in keeping with the School Dis-
trict's responsibility in this
area.

The School District should
also help to organize workshops
for parents so that they can be-
come more knowledgeable and better
prepared to teach their children
about sex. Home and School Asso-
ciations could work toward the
same goal by planning programs for
their parentbodies utilizing
speakers, films and discussion
leaders available from public and
private agencies.

EDUCATION FOR PARENTING

Another program that serves
the cause of teenage pregnancy
prevention is Education for Par-
enting. Started recently in a few

public schools, it introduces
children to good ways to care for
and nurture the development of
babies. Its major goal is to sen-—
sitize preadolescent students "to
the responsibilities of parenting
and caring for another" and to
give them "the information and
skills necessary for assuming
those roles adequately and with a
sense of satisfaction." It serves
to help children understand that
infants must have constant care,
toddlers must be watched continu-
ously to keep them safe, and re-
sponsibility for another life is
time-consuming and requires some-
one to be constantly present. An
underlying message comes through.
Youngsters realize that they
should think twice about having a
baby at an early age because a
great deal of work and expense are
involved.

One of life's most important
and difficult tasks is raising
children, but parents-to-be re-
ceive no education in preparation
for their roles. Education for
Parenting seeks to help remedy
this. The program is based on a
mother coming into the classroom
monthly with her baby. The chil-
dren observe the development of
the baby and study the growth
process. They learn about the
vital role parents or caregivers
play in the optimum development of
a baby. They come to understand
the planning and effort that is
necessary to provide for a baby's
needs and mental, physical and
emotional growth.

Before an 8-month old baby
girl named Joanne arrived in the
4th grade classroom that I visited,
the children made predictions
about what the baby would do with
a ball, how she would react to
calling her name and her mother
disappearing from view. In the
course of the 45-minute visit,
they checked out their predictions
and much more. Joanne put the ball
in her mouth. (That's the way
babies learn about things.) She



smiled when her mother started to
read her a book and she helped
turn the pages. (You can tell
that Joanne's mother reads to her
and that it is a pleasurable ex-
perience.) When her mother disap-
peared from sight, although she
didn't cry or seem upset, she went
to her immediately when she re-
turned. The children will watch
these experiences repeated each
month and note the differences as
the baby matures. Perhaps next
month Joanne will drop the ball
and be fascinated by its bounce.
The children were told that Joanne
still doesn't sleep through the
night. They asked many questions.
Is she crawling, playing with oth-
ers, or imitating sounds? The
period sped by.

Education for Parenting leads
to many excellent results and is
worthy of broad expansion. Chil-
dren gain valuable insights that
will help them raise their chil-
dren well. They note that when
Joanne noisily bangs a pot against
the floor, her mother says no once
or twice, then avoids a test of
wills by substituting a quiet toy.
Children come to understand what
it means to assume responsibility
for the intellectual, physical and

emotional development of a tiny
human being. Many come to realize
that parenthood should be delayed.

Teachers find that students
become more caring of one another
in the classroom and are able to
establish better relationships
with younger children in the
school. Many children carry over
what they learn to their homes.
Relationships between sisters and
brothers improve. The 9-year old
becomes more understanding of a
2-year old brother who rips up his
homework.
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The issues surrounding teenage
pregnancy prevention are contro-
versial and divisive, but the
costs of inaction are unaccept-
able. It is way past time that
public and private agencies and
organizations, families, schools,
and churches came together to de-
termine what each can do and how
cooperation can provide the neces-
sary services. Prevention must
utilize many different approaches
if it is to meet the needs of
young women who are so varied in
their developmental stages, atti-
tudes and values, and family back-
grounds.

With this 142nd issue, The Oakes Newsletter completes its sixteenth year

of publication. Many thanks to all who have contributed to its support.
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TMPLEMENTING THE MODIFIED DESEGREGATION PLAN

Adopted in 1983, the Modified
Desegregation Plan of the School
District of Philadelphia is in its
third year of implementation. Of
the 50 schools targeted in April
1983 for desegregation, 26 have
met the criteria and are from 25%
to 60% White and from 40% to T75%
combined Black, Hispanic and Asian.
Currently, there are 77 desegre-
gated schools out of a total of
256. The number of pupils attend-
ing desegregated schools has in-
creased by more than 18,000 since
April 1983. This represents an
increase from 18% to 29% of the
total enrollment. This progress
can be attributed to the develop-
ment and maintenance of an array
of schools and programs that serve
to attract students, along with
strong recruitment efforts and an
improved, more reliable transpor-
tation system.

The Modified Desegregation
Plan places a major emphasis on
desegregation, but it includes
many other equally important com—
ponents. This year there has been
a strong emphasis on the process
of integration. Having brought
Black, White, Hispanic and Asian
children together, the goal is to
have pupils associate with one
another on the basis of equality
and mutual respect, develop
friendships and understanding,
learn from one another and acquire
the skills of citizenship that
will make it possible for them to
function effectively in the 1990's
and beyond.

To further integration in the
more than one-hundred partially,
or fully, desegregated schools,
the School District began a three-
year "Adventure in Harmony" pro-
gram in the fall of 1985. It pro-
vides multiethnic groups of
students with a 24-hour workshop
retreat at Fellowship House Farm
which is located about forty miles
from Philadelphia. Fellowship
House Farm, originally called Fel-
lowship House and located in Phil-
adelphia, has a 55 year record of
playing an important role in im-—
proving human relations among peo-—
ple from different racial, reli-
gious, economic, and national
backgrounds. Serving one school
at each retreat, there will be at
least 50 per year — each one
bringing together up to 50 stu-
dents, 6 faculty members and 6
parents. Major funding is provided
by the William Penn Foundation.

By June 1988, 7000 Asian, Black,

Hispanic and White students will

have had this positive intergroup
experience.

I was present at Fellowship
Farm when a group from a middle
school arrived. Space does not
permit me to describe the many ac-
tivities of the workshop, but I've
tried to capture its flavor. The
students were accompanied by five
staff members, two of whom were
also parents of students in the
group. They were met by an inter-
racial team of three “"facilitators"
who explained that they had come
to have a good time, experience



new things, and make new friends.

The first activity was a group
discussion of what the students
hoped would happen at Fellowship
Farm (e.g., show respect for each
other) and what they didn't want
to happen (e.g., any booing). The
next activity was an ice-breaker.
Each youngster was given a sheet
of paper which asked him to find
someone in the room who "has the
same birthday month as you" and
five other such categories. The
students then split into five
small groups, each meeting with a
school staff member, to choose a
name, develop a handshake, and
list some things they are proud of
at school and at home. Later each
small group reported back to the
whole.

IMPROVING HUMAN RELATIONS

Each student and adult was
given an orange, a minute to study
its characteristics, and a chance
to volunteer to speak about its
“personality." The eight oranges
were then piled together and
scrambled. Each person went for-
ward and without difficulty se-
lected his own. The students were
asked what they had learned. "Or-
anges have some differences which
enabled us to pick ours out." The
facilitator helped them to see
that people may also appear to be
similar but, when a more careful
look is given, there are distinc-
tive differences.

Grouped around a blazing fire,
the day's planned activities ended
with singing led by a teacher
playing a guitar. One refrain ex-
pressed our feelings of together-
ness very well — "All of us are
members of the family of woman and
men." The students went to their
assigned rooms. Many formed new
bonds of friendship before they
fell asleep, or after dawn as they
investigated the farm and its
animals.

The next morning there was a
whole-group session on prejudice.

During such discussions, there
were expressions of innermost
feelings. One student reported,
"There were a lot of smiles, but
also many tears. Some people
showed their true feelings while
others felt for them." The stu-
dents broke into their small
groups, selected a personal expe-
rience with prejudice to role-play
for the large group and gave it
one ending depicting conflict and
a second demonstrating a more
constructive approach. One group
of students improvised a classroom
situation in which the "teacher"
called on the "White children" in
the class, but ignored the "Black
and Hispanic students" who had
their hands up. In a replay, the
Black and Hispanic students ex-
plained to the teacher that they
were not receiving a chance to
show what they knew and it made
them feel bad. After that, the
teacher called on everyone equally.
The facilitator pointed out that
although the students had con-
fronted the teacher, they had been
polite and explained to her what
they were thinking and feeling,
giving her an opportunity to
change her behavior.

The students met in their
small groups to discuss one way to
improve human relations at their
school and to develop an action
plan. For example, one group rec-
ommended forming a lunch time club
so that more people could get to
know one another. A facilitator
emphasized the importance of al-
lies. When a student stands with
another against threats, slander
or confrontation, together they
can help each other to defuse sit-
uations, prevent affronts and
soften the blow of unfriendly acts.

STUDENTS BENEFIT

Some weeks after the retreat,
a facilitator comes to each school
to help workshop participants
focus on the quality of the
school's human relations and to
encourage the progress of the im—



provement programs and recommenda-
tions. Students are asked to fill
out follow—up guestionnaires.
Their responses indicate that in-
cidents have been avoided, new in-
sights and sensitivities have been
developed, and many students have
new friendships which bridge the
divisions between the races. One
student indicated that he "learned
to see what was on the inside of a
person instead of just looking on
the outside."

One principal told me that the
students treat each other with
more respect and dignity. Teachers
report that they have observed
students of different ethnic back-
grounds together in the halls and
cafateria who, without Fellowship
Farm, would not have become
friends. The Human Relations Com-—
mittee in one school came back
from Fellowship Farm with a feel-
ing of camaraderie that did not
exist before their trip. Students
report feeling changed. One wrote,
"I have learned to get along with
more people and understand their
feelings." A teacher of profoundly
retarded youngsters was one of the
staff members at a workshop. When
she advertised for help with her
students at the Special Olympics,
several students who came to know
her at Fellowship Farm volunteered.
It was an enriching experience for
everyone involved and was a direct
result of the student-staff rela-
tionships that evolve from the
workshops. Clearly, this 24 hours
can make a difference.

Other steps have been taken by
the School District to aid inte-
gration and the smooth adjustment
and continued progress of students
who transfer for purposes of
desegregation. These include the
welcoming of students and parents
at their new school, orientation
sessions for parents so that they
will know what to expect and how
to assist their children to adapt,
and the provision of access to
further information and support.

STAFF TRAINING

There has been a strong empha-
sis on staff training. Many work-
shops, meetings and retreats have
taken place and more are planned.
This school year transportation
personnel received staff develop-
ment to enable them to better pro-
vide this important service that
supports integration. Bus drivers
received training in how to create
a safe, disciplined atmosphere on
the bus and better relate to chil-
dren, parents, school personnel
and those working with them on the
bus. They received time to famil-
iarize themselves with their
routes before the opening of
school so that the first trips
with students ran more smoothly.
Bus attendants had an opportunity
to come to understand the impor-
tance of their role, share experi-
ences, and state their problems
and concerns to someone in author-
ity. Transportation monitors,
responsible for the safety and
well-being of students during
their morning departure and after—
noon return, met for a session on
child development and reasonable
expectations of different-aged
youngsters.

For a second year, 300 partic-
ipants attended a three-day work-
shop, "Making Desegregation Works:
The Teacher's Role." Some of the
themes covered were conflict reso-
lution, classroom management, and
improvement of student self-esteem.
Knowledge and experience in these
areas would be beneficial to all
teachers, but especially those in
the desegregated schools or those
in the process of becoming so.
Unfortunately at the present rate,
it will take a long time to reach
all the teachers and, because it
is a volunteer program, it is not
possible to select those who might
need it the most.

In addition to what has been
described, the Modified Desegrega-
tion Plan has several other



thrusts. It calls for improvement
of the education offered through
systemwide reforms already in
place, of a Standardized Curricu-
lum, a new promotion policy, a
revised testing program, and new
state-mandated graduation require-
ments. It calls for a stress on
efforts to improve those schools
most in need of raising academic
achievement. It makes a commitment
to maintain desegregated staffs at
each school.

As outlined in the Modified
Desegregation Plan, the effort to
reduce the effects of racial iso-
lation in schools that are almost
entirely one race is moving for-
ward. Students are being presented
with curriculum, currently under-
going further development and re-
finement, to increase their under-
standing and appreciation of the
history and contributions of sev-
eral different ethnic groups. An
effort is being made to create

additional opportunities to bring
students of different races, cul-
tures and backgrounds together to
share experiences, such as visits
to a Career Development Lab or to
museums. The School District is
providing leadership and seeking
to encourage public and private
agencies and organizations to con-
duct their programs and activities
so as to bring together diverse
groups of racially isolated stu-
dents for meaningful, positive
experiences.

The School District is moving
toward full implementation of the
various components of the Modified
Desegregation Plan. Much has been
accomplished, but much remains to
be done. Because the Plan is built
on the bedrock of educational im-
provement, equal access to excel-
lence, desegregation and integra-
tion, it is central to the School
District's mission. Progress
will, and must, continue.

THE OAKES NEWSLETTER HAS REACHED A CRITICAL POINT. IT CANNOT CONTINUE
WITHOUT YOUR SUPPORT. If you value the Newsletter, please renew your sub-
scription today. If you're not a subscriber, please subscribe today. Your
subscription and tax deductible contribution are needed if this voice for

better schools is to continue to be heard.

$20 for two years. Contributions over
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and above your subscription are welcome and tax deductible. Make checks
payable to The Oakes Newsletter and send to 6400 Drexel Rd.,Phila.19151.
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PROGRAMS FOR THE MENTALLY GIFTED

When I arrived, the children
were going over the meaning of the
words in their story which began,
"The Elebird and the Brickidasaur-
us fell into the icky-sticky Chi-
coaca." These words drawn from a
"Daffy Dictionary" made up by the
children, tell us that the ele-
phant that can fly and the dino-
saur made of bricks fell into the
ice cream. I was in a classroom
for the mentally gifted. This
assignment was designed primarily
to stir the imagination and, inci-
dentally to reinforce dictionary
skills.

The 2nd and 3rd grade children
in this class range in age from 7
to 9 and represent a broad range
of ethnic backgrounds — Black,
White, Japanese, Chinese and Phil-
ippine. One day each week, these
15 children leave their regular
classrooms in nearby public and
parochial schools and come to this
one for their mentally gifted
programe.

The teacher introduced some-
thing new. For the first time, the
children were going to work on a
project in groups instead of indi-
vidually. They began a study of
Japan and each group had to select
and make one of the following: a
diorama of a Japanese home, a map
of Japan, a traditionally dressed
paper doll or a Japanese lantern.
They located Japan's lines of lon-
gitude and latitude on a map. The
teacher read them a folktale by a
Japanese author. They discussed

how to get needed information for
their group projects and reviewed
the bibliographic form for record-
ing the reference books they would
consult. They met in their small
groups to discuss next steps and
what materials they would bring
from home.

The depth and breadth of the
activities that take place in this
classroom, which serves children
from kindergarten through grade 6
during the week, can be judged
from what is displayed. Resulting
from ideas coming from the whole
class, there is a chart showing 33
uses for a penny (e.g. button and
tracing a circle). There is a dis-
play of three dimensional robots
made from materials found in the
home. There are reports written
by individual children on genetics
and heredity, Halley's Comet,
crystals, mythology and much more.

Philadelphia's program for the
mentally gifted, begun in January
1974, endeavors to help students
develop the tools they need for
learning, such as critical think-
ing and research skills. It seeks
to have students develop the abil-
ity to communicate through the
spoken and written word as well as
with photography and artistic and
musical expression. It works to
encourage and nurture creativity
and to foster independence of
thought, decision making, and ac-
tion. The program tries to help
mentally gifted students come to
better understand themselves and



others. It seeks to develop lead-
ership skills and the ability to
make choices and decisions wisely.
It works to help students explore
careers, especially at the high
school level. Teachers involved
with this program feel a special
responsibility both to develop the
minds, hearts, and spirits of
these young people and to give
them a sense that they have an ob-
ligation to make a contribution to
society utilizing their creativity
and what they have learned.

Among these youngsters may be
someone who will make a lifesaving
medical breakthrough or provide
the leadership to improve the
chance for peace. Society needs
the gifts of these young people
and their potential should be de-
veloped to the fullest. This 1is
unlikely to happen if they only
experience an ordinary classroom
and are not challenged and stimu-—
lated. It is shocking and, perhaps
surprising, to learn that many of
these high-ability students drop
out of school or do poorly in
their regular school work. Many
youngsters complain that the work
is too easy. They become bored and
frustrated, get poor grades, and
end with a school record that
masks their ability. If they are
to reach their potential, they
must have programs that meet their
unigue needs.

The mentally gifted program
for middle and junior high school
students is a one day a week pro-
gram like that of the elementary
schools. In some schools, students
are offered a broad choice of se-—
mester courses, such as social
science, fine arts or environmen-—
tal science. In each course, the
students study the subject as a
group, but they also pursue a
long-term individual project.
Also, students are brought togeth-
er occasionally to stretch their
awareness and knowledge base
through the study of a topic, such
as the culture of India. Unless
students are deeply immersed in an

independent study, they are urged
to try a different course each se-
mester so that they may acquire
knowledge and develop new inter-
ests in several different areas.

HIGH SCHOOL PROGRAM

At the high school level, the
mentally gifted program changes
from one day per week to a program
that takes place before school,
during lunch, or after school for
the most part. Students have many
options including advanced place-
ment courses, independent study,
college courses, externships in a
business or agency or organization,
after-school or Saturday classes,
and many activities. Matched by
interest and assigned for the high
school years, a "mentor" works
with each student to think through
his or her selections. Mentors
combine the roles of cheer leader,
adviser, listener, prodder and
supporter. They work on an indi-
vidual basis with up to 75 stu-
dents.

A strong mentally gifted pro-
gram offers a diversity of oppor-
tunities which the mentors in the
school plan and arrange. Mini-
courses, such as creative writing
and harmony, are taught. There are
trips to expand students' aware-
ness and appreciation of art, bal-
let, music and theater. Students
may volunteer, for example, to
work with handicapped children.
Students are encouraged to partic-
ipate in the production of publi-
cations and to enter competitions
ranging from science to creative
problem solving. Speakers are
brought in who can motivate stu-
dents, stimulate new interest, and
arouse curiosity. Career explora-
tion is encouraged by providing a
collection of reference materials,
seminars based on interest, trips,
opportunities to “shadow" a person
such as an ophthalmologist for a
day in his work environment, and
the choice of a full time intern-
ship during the second semester of
senior year. Students are inform-



ed about various summer opportuni-—
ties for study and work and their
participation is fostered.

At one high school which
places a heavy emphasis on extern-
ships, students spend varying
amounts of time weekly after
school going out to learn in aca-
demic enrichment programs, to
serve at social service agencies,
or to work in businesses where
they learn more about a possible
career or gain job experience. One
student that I talked with spends
a part of one afternoon each week
observing and talking with a psy-
chologist attached to a children's
psychiatric ward in a hospital.
Her desire to be a psychologist
has been reinforced by this expe-
rience. Other students work in
such places as a councilman's of-
fice, the zoo, and a data process-
ing business. Sometimes there are
unforeseen results. The student
may find an adult who provides a
role model, is an inspiration, or
takes a special interest in her.

A student who has not been doing
well in school may be motivated to
try harder and begin to achieve.
Some students come to recognize
and place a higher value on their
own talents and skills.

Many mentally gifted students
are self-motivated to excel in
their academic work. For those
students, the mentor's role is to
support their efforts and to en-
courage them to participate in a
variety of activities and opportu-
nities that will broaden them as
people and develop new areas of
interest. Many other mentally
gifted students lack motivation.
Then, the mentor must try to find
ways to spark an interest that
will lead them to work up to their
potential.

Philadelphia's program for the
mentally gifted serves 5500 stu-
dents and has many bright spots.
In elementary schools, there are
fine teachers who meet the goals
of the program by developing ways

to work with students that culti-
vate and nourish their giftedness.
In secondary schools, there are
sites with a wealth of material
and human resources that provide
rich programs that attract mental-
ly gifted students and serve them
well. However, there are other
schools where these conditions do
not prevail.

DIFFERENCES IN QUALITY

There are two major reasons
for great differences in quality
between sites. Pirst, the mentally
gifted program was without full-
time leadership for almost four
years prior to last November. Many
important matters relating to
quality and equality did not re-
ceive adequate attention during
that long period. Second, in some
locations not enough students have
been identified as mentally gifted
to warrant the staff and equipment
needed to have a strong program.
School districts are skilled at
identifying mentally gifted stu-
dents who come from advantaged
homes in which parents often value
and encourage extensive reading
and multiple interests and their
children do well in class and on
achievement and intelligence tests.
Districts are much less skillful
in finding the mentally gifted
when they are among those who are
physically handicapped, learning
disabled, emotionally disturbed,
lack proficiency in English or
come from low-income families. Al-
though the mentally gifted exist
in all groups and communities,
many are simply not found. This
accounts, in large measure, for
some schools having large numbers
of mentally gifted students while
others have very few.

The success of the mentally
gifted program, as all others,
rests in the final analysis in the
hands of individual teachers.
Helen Ericson, a science teacher
of the mentally gifted at George
Washington High School, has a gift
for sparking students' interest in



science. She encourages students
to select a project and stimulates
them to do scientific research.
She inspires students to invest
heavily of their time and effort
to gain background information,
set up a controlled experiment,
analyze the data carefully and
present it clearly. Many have done
work of such sophistication and
excellence that university profes-
sors, doctors, and researchers
have willingly worked with and
advised them on their projects.

Helen Ericson's success may be
measured in two ways. She inter-
ests many students in science as
is evident by the large number of
her students who pursue research
projects and enter them in compe-
titions. She inspires a large pro-
portion of her students to do work
of such high quality that many
have been winners in local, state
and national science competitions.

Some have won awards and scholar-
ships competing against the
nation's best.

In recognition of her out-
standing teaching, Helen Ericson
has received several awards. Last
December, she was one of six
teachers in the city to be given a
$2500 ARCO Chemical Company Award
for Excellence in Teaching. Helen
Ericson gives deeply of herself
and demonstrates a high level of
skill, knowledge, commitment, and
dedication. ©She has the ability
to inspire and motivate and the
stamina and will required to set
high standards. 1I've pointed to
this exemplary teacher as a way of
recognizing and expressing appre-~
ciation to her and to all teachers
with these attributes who have
such a profound and positive in-
fluence on the lives of children —
be they of exceptionally high
ability or not.

helpful suggestionse.
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